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 Introduction 

 Research over the past few decades in the 

 educational and developmental sciences has 

 demonstrated that social, emotional, and 

 academic learning are inherently intertwined.  1 

 While these three dimensions of learning are 

 often treated as distinct in both the design and 

 provision of educational opportunities, learning 

 happens everywhere, all the time, both in school 

 and out-of-school contexts,  2  through integrated 

 psychological, social-emotional, and cognitive 

 processes.  3  A key implication for educators is that 

 in order to best support student learning, educational environments need to be responsive to all of 

 these dimensions of young people’s development.  4  However, creating academic learning 

 experiences that meaningfully integrate social and emotional strengths and learning remains a 

 significant challenge. This is particularly true both across and within schools for students 

 marginalized on the basis of their race, ethnicity, immigration status, English language proficiency, 

 gender identity, and neurodiversity, leading to vast inequities in experiences, opportunities, and 

 outcomes.  5 

 Given this current and historical context, one of the pressing questions facing school leaders and 

 educators is how to cultivate equity-centered, whole child approaches to teaching and learning. 

 While schools are increasingly expected to support the social, emotional, and academic growth of 

 all students,  6  school leaders and educators are rarely provided with the support and training to 
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 realize this ambition. Over the past three years, as schools have striven to support young people 

 and adults through the COVID-19 pandemic, racial injustice, and heightened societal polarization, 

 this goal has become increasingly important but remains elusive. To better support schools in 

 responding to these challenges, the Achievement Network (ANet) and Transforming Education 

 (TransformEd), two educational non-profit organizations, formed a partnership. 

 About The Achievement Network (ANet) 

 ANet  is  an  expert  partner  helping  educational  leaders  seed  equity  throughout  their  unique  learning 
 environments.  ANet  collaborates  with  school  leaders  to  strategically  implement  assessments,  leadership 
 coaching  and  data  and  instructional  tools  that  build  a  shared  educational  practice  grounded  in  equity  and 
 lead  to  breakthrough  results  for  students.  Our  work  is  grounded  in  anti-racism  and  anti-oppressive 
 practices.  By  understanding  the  overarching,  interconnected  conditions  that  drive  instructional  equity  at 
 each  level,  we  make  it  easy  for  districts  to  grow  a  strong  ecosystem  where  everyone  understands  both  the 
 why  and  how  of  equitable  education  and  creating  empowering  learning  environments  where  every  student 
 can thrive. 

 About  Transforming Education  (TransformEd) 

 TransformEd  believes  that  every  young  person  deserves  support  in  developing  their  whole  self. 
 TransformEd  works  with  systems  and  schools  to  identify  the  priorities  and  assets  of  their  community,  set  a 
 strategy  for  promoting  antiracist  whole  child  and  whole  adult  development,  and  support  implementation  in 
 a  way  that  is  responsive  to  districts’  and  schools’  unique  contexts.  TransformEd’s  support  for  whole  child 
 and  whole  adult  development  aligns  with  research  that  frames  culturally  responsive  and  relevant  pedagogy 
 and  culturally  and  linguistically  sustaining  pedagogies  to  nurture  identity-safe  schools  and  classrooms.  Our 
 aim  is  to  assist  educators  in  reflecting  on  how  they  make  decisions  at  the  district  and  school  level  and 
 develop  culturally  and  linguistically  responsive  approaches  to  leading,  teaching  and  learning  centered  on 
 the needs and strengths of the students in their care. 

 About the Partnership 

 Our  partnership  began  in  the  midst  of  the  school  closures  during  the  beginning  of  the  COVID-19  pandemic 
 in  spring  of  2020  as  schools  faced  increasingly  urgent  and  mounting  challenges  meeting  the  social, 
 emotional,  and  academic  needs  of  their  students.  Leaders  in  both  organizations  recognized  the  potential 
 power  in  bringing  together  ANet’s  expertise  in  leadership  coaching  and  academic  instruction  grounded  in 
 equity  and  TransformEd’s  cutting-edge  antiracist,  whole  child  development  approach.  With  support  from  a 
 grant  from  the  Gates  Foundation,  we  co-developed  a  coaching  and  professional  learning  model  to  test  our 
 integrated approach to academics, equity, and whole child development. 

 In the first year of the partnership (2020-2021), we focused on cross-organizational learning, 

 sharing our respective experience and knowledge around academic and social-emotional learning. 

 We then adapted ANet’s traditional coaching model and designed accompanying resources with 

 the goal of better supporting schools to integrate academic and social-emotional learning (SEL) to 

 support more equitable learning experiences for students. In the 2021-2022 school year, we 
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 partnered with five schools to pilot the adapted coaching model. This report presents preliminary 

 learnings from this partnership. 

 Our approach  7 

 Our intention was first to support schools to meet the pressing short-term need driven by the 

 unique challenges schools, educators, and students faced in the immediate return to school 

 following the onset of the COVID-19 pandemic, and second to prepare schools to address the 

 more chronic need across the education system to better merge the key elements of whole child 

 development for more equitable student outcomes across social, emotional, and academic 

 domains. ANet and TransformEd have a long history of expertise in academic and social-emotional 

 learning support, respectively, so at the outset of our partnership we invested time in 

 cross-organizational learning with the goal of deepening and expanding our organizational 

 expertise around whole child learning and development. In 2020, TransformEd worked with 

 leaders from ANet’s service delivery team to develop a series of workshops for ANet’s Directors of 

 School Support (“coaches”) with the dual goals of (a) preparing ANet’s coaching team with the lens, 

 language, and tools to help schools identify opportunities to support students’ and teachers’ 

 social-emotional needs through regular coaching meetings, and (b) developing ANet coaches’ 

 knowledge of evidence-based strategies for fostering relationships, building positive learning 

 environments, and using trauma-informed approaches. 
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 After preparing ANet coaches with the resources and 

 foundational knowledge needed to help schools 

 understand and begin to address the social-emotional 

 needs of their students, ANet and TransformEd focused 

 on more deeply integrating and applying our work. We 

 identified five ANet partner schools that expressed 

 interest in or were already engaged in integrating 

 social-emotional and academic learning to pilot 

 leadership coaching that facilitated the integration of 

 academic and whole child instructional practices. 

 Leveraging ANet’s school coaching model (Figure 1), 

 coaches supported school leaders in the pilot schools to 

 identify both academic goals for the year and a whole 

 child practice aligned with those goals. Throughout the 

 year, ANet coaches facilitated teaching and learning 

 cycles focused on the integration of the goals and the 

 whole child practice. 

 Our Approach to coaching the pilot schools 

 ANet’s standard school improvement model is focused 

 on instructional leadership development as the primary 

 driver through which equitable instruction for all 

 students is made possible. ANet coaches work alongside 

 school leaders to achieve their vision for equitable 

 instruction by developing strong teaching and learning 

 cycles that are driven by data, promote informed 

 instructional shifts, and support teams in deepening and 

 extending their knowledge of content standards. ANet 

 school coaching partnerships typically include twenty 

 coaching interactions over the course of the school year 

 Student-Led Discussions as a 
 Whole Child Practice 

 Four out of five pilot schools chose to implement 
 student-led discussion protocols as their whole 
 child practice that supports multiple 
 instructional priorities. 

 Academics.  Learning is made more meaningful 
 through collaboration and conversation. 
 Students are able to engage in higher-level 
 thinking skills when they are asked open-ended 
 questions that push their thinking. In addition to 
 this, students gain a deeper understanding about 
 topics by listening to their peers' varying 
 perspectives. Student-led discussion protocols 
 elicit student ownership, deep thinking, critical 
 questioning, academic vocabulary usage, and a 
 rooted sense of community. 

 SEL.  Students who are more self-aware and 
 confident about their learning capacities try 
 harder and persist in the face of challenges.  8 

 Student-led discussions build empathy, 
 mindfulness, and social & self awareness. 
 Overall, it builds a healthy classroom community 
 which will lead to more students willing to share 
 and open to feedback. 

 Anti-Racism.  Student-led protocols validate and 
 build upon the learning styles that students 
 bring to school which, when suppressed or 
 discouraged, lead to disengagement and 
 classroom management issues. Our upbringings 
 and personal experiences deeply influence our 
 lives. These experiences shape our perspectives, 
 actions, values, and beliefs. Discussions provide 
 space to hear from different perspectives and to 
 become exposed to different experiences. 

 Student-Led Discussion Resources: 
 ●  Think-Pair-Share - The Teacher Toolkit 
 ●  Using Think-Pair-Share in the Classroom 
 ●  3rd Grade Stronger and Clearer Array 

 Activity 
 ●  Mathematical Language Routines 
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 that are organized around (a) asset-mapping and 

 goal-setting, wherein coaches and instructional 

 leadership teams (ILTs) analyze data from multiple 

 sources to identify a focus area for the year and name a 

 set of yearlong outcomes for school leaders, teachers, 

 and students aligned to the focus area, and (b) 3-4 

 instructional change cycles wherein coaches and ILTs 

 identify and work toward interim outcomes for school 

 leaders, teachers, and students in service of their 

 yearlong outcomes. Coaches and ILTs monitor their 

 progress on cycle and yearlong outcomes through the 

 analysis of data from multiple sources, which may 

 include assessments, focus groups and interviews, 

 student experience surveys, and classroom and 

 coaching observations. 

 In fall 2021, the five pilot schools identified academic 

 focus areas in math and reading, such as supporting 

 foundational skills (e.g., phonological awareness and 

 phonics), implementing high-quality aligned 

 instructional materials, and increasing student cognitive 

 lift. They also identified a whole child practice to 

 integrate in support of their academic goals for the year; 

 four of the five pilot schools chose to implement 

 student-led discussion protocols and one school 

 focused on reflecting and developing readers’ identity 

 through metacognitive skills and self-assessment. Over 

 the course of the school year, the ILTs and coaches 

 engaged in quarterly planning and reflection to advance 

 and monitor their progress toward the end-of-year 

 Reader Identity and Metacognitive 
 Practice 

 One school chose to implement practices on 
 reflecting and developing readers’ identity 
 through metacognitive skills and 
 self-assessment. 

 Academics  . Self-assessment helps guide students 
 in identifying glows (what they're doing well, 
 headed towards, or have already mastered) and 
 areas of growth (places where there's 

 opportunity to learn and practice more)  —  a key 
 practice in supporting students in building a 
 Reader’s Identity. Teaching metacognitive 
 strategies supports student agency and sense of 
 purpose, facilitating the formation of student 
 centered classroom environments where 
 students are able to self-assess their learning 
 and build their identity. 

 SEL  .  Facilitation of building academic identity 
 promotes agency and ownership over learning, 
 supports executive function and independent 
 decision making, and encourages persistence in 
 challenging tasks. It helps students develop their 
 purpose for learning and supports the 
 development of growth mindset and 
 motivation.  9 

 Anti-Racism  . Self-assessment and metacognitive 
 practices empower students when the practices 
 are socially and culturally informed. Reflection 
 of our histories, interests, and assets influence 
 reflections of successes and challenges. Personal 
 contexts also inform future strategies and 
 decisions).  10 

 Consistently and collaboratively assessing one's 
 own behaviors, beliefs, and ways of being from 
 an antiracist lens can support an increased 
 awareness of bias in decision making, culturally 
 responsive pedagogy, stronger relationships, and 
 affirming environments. 

 Reader Identity Resources  : 
 ●  Reading Identity And Why It Matters 

 by Jennifer Scoggin And Hannah 
 Schneewind 

 ●  Gholdy Muhamad’s (2020) book 
 Cultivating Genius: An equity 
 framework for Culturally Responsive 
 and Historically Responsive Literacy 
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 goals. (See Figure 2 for an example of one school’s cycle and yearlong outcomes.)  ANet and 

 TransformEd worked together to develop a flexible framework and guiding questions for holistic 

 data collection and review to support planning and progress monitoring. TransformEd and ANet 

 met on a bi-weekly basis to develop professional learning experiences for ANet coaches and 

 partners in the pilot. 

 FIGURE 2. 

 Example Cycle and End-of-Year Leader, Instructional, and Student Outcomes 

 Note.  Cycles 1 and 2 focused on foundational work with school leaders; specific instructional and student outcomes were 
 set starting in Cycle 3. 
 Definitions: 
 AP: Assistant Principal 
 BOY: Beginning of year 
 DOK: Depth of knowledge 
 PL: Professional learning 
 PLC: Professional learning community 
 SMP: Standards for mathematical practice 
 WC: Whole child 
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 Our learning 

 The COVID-19 pandemic made the work of this pilot simultaneously more urgent and challenging. 

 Some studies estimate that teachers and principals experienced twice the normal job-related 

 stress during the height of the COVID-19 pandemic when compared to the general working 

 population.  11  Our pilot school leaders and their teachers were faced with supporting their 

 communities through traumatic loss, anxiety, depression, and grief while also handling additional 

 workloads as school personnel either needed to be out for extended periods of time or left their 

 jobs permanently. As one ANet coach explained,  “These losses and high levels of trauma have also 

 resulted in changes happening within the pandemic that have leadership team members and 

 administration covering classes, and there are restrictions among the teacher union for a limited amount 

 of instructional planning times.” 

 Faced with these challenges, leaders and teachers struggled to build or rebuild the necessary 

 systems of support to respond adequately to student needs. Our pilot was designed both as an 

 opportunity to lean in together and meet the incredibly challenging and complex needs our 

 schools were facing as well as a learning experience for the five pilot schools and both 

 organizations. The heightened demands on administrators’ and teachers’ time as a result of the 

 pandemic meant that we had to be very flexible in our approach and expectations for the 

 implementation of the planned pilot timeline and activities. One ANet coach shared,  “Our biggest 
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 challenge so far is time, time, time. [The school leaders] are constantly responding to COVID-related 

 challenges which has led us to cancel/reschedule interactions.”  Another ANet coach shared that it was 

 challenging to  “keep the team focused and on-message with the priority, as opposed to the metaphorical 

 fires that need to be put out. Often those fires are actually connected to the priority, but are being viewed 

 as fires, not as part of what they are already working to solve for.” 

 The waves of trauma, limited resources, and resultant sense of overwhelm that schools 

 experienced during the 2020 and 2021 school years meant that administrators were 

 understandably cautious about adding anything new for teachers. A recent national survey 

 reported that rather than focus on incorporating new strategies and initiatives over the past two 

 years, educators wanted to focus on their core job responsibilities as a way to alleviate the 

 increased stress of pandemic-era teaching.  12  In our pilot schools, there was a similar desire to 

 handle adding “extra” things judiciously. While the school leaders understood the importance of 

 introducing whole child practices to create more supportive environments for their teachers and 

 students, they also expressed some hesitation to add anything more to their teachers’ increasingly 

 heavy load. One school administrator at Birch Middle School shared: 
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 An ANet coach shared a similar reflection: 

 Before introducing what may have seemed like a new approach to teachers, administrators 

 wanted to start with building their own understanding of how all the pieces fit together. 

 Understanding the “whole picture” allowed administrators to align and integrate whole child 

 approaches within work already underway in their schools. In order to support school leaders to 

 do this with their ILTs, ANet coaches and TransformEd invested time in building a shared 

 understanding of the relationship between academic, cognitive, social, emotional, and identity 

 development through a whole child approach so that school leaders weren’t tasked with 

 developing that framing and rationale on their own. Then, ANet coaches were able to work with 

 the ILTs to introduce these concepts to teachers in a way that highlighted the interconnectedness 

 of the whole child strategy and contextualize it within the work they do every day with students. 

 This approach is consistent with  research into comprehensive school improvement efforts that 

 suggest coherence or alignment among various school initiatives as well as support for those 

 initiatives from school leadership are critical to the success of school improvement efforts.  13 

 Given the necessity for flexibility and prioritization of the needs of our schools, the majority of the 

 data gathered and analyzed throughout the year was descriptive in nature. We identified a set of 

 learning questions at the outset of the pilot that we returned to throughout the year. Participant 

 experiences were captured both as part of structured group step-back conversations as well as 

 through observation and analysis of recorded coach-partner interactions. The questions and 

 answers that follow represent our distillation of these observations and reflections. 
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 In what ways did the pilot schools collect, learn from, and act on multiple sources of data? 

 The coaching model used in the pilot schools emphasized the integration of academic and whole 

 child supports. Likewise, the teaching and learning cycles needed to be supported with data 

 sources that would lend insight into both academic and whole child practices and progress toward 

 goals.  As part of the pilot planning phase, ANet and TransformEd worked together to develop a 

 flexible framework and guiding questions for holistic data collection and review. Coaches then 

 worked with individual school leadership teams to identify what forms of data they were already 

 collecting, identify gaps, and support schools in adopting more student-centered data gathering 

 and learning structures based on the specific instructional practices they were implementing. All 

 five schools in the pilot used  interim assessment data, culture and climate surveys, and SEL data 

 (collected via focus groups, student work or conversations, and videos)  which provided the 

 opportunity to ground learning in the academic progress of the students as well as in the voices of 

 students and educators. 

 The opportunity to learn from student work in combination with other data sources, such as 

 school surveys and focus groups, provided schools with a richer, more comprehensive view of their 

 current state and ultimately allowed them to track the impact of their efforts on measurable 

 outcomes. At Aspen Elementary, for example, there were a number of new data sources to 

 examine (including Panorama survey data for both parents and students, focus group data for 

 parents, students, and teachers as well as PEAR data) alongside interim assessments, classwork 

 samples, and video artifacts of student-led discussions, in support of understanding progress 

 toward academic goals for the year, and examining outcomes of the school’s anti-bullying 

 campaign. One ANet coach observed some very intentional shifts toward making connections 

 between whole child practices and academics through the integration of multiple data sources. 

 The ANet coach shared, 
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 At Birch Middle School, one school administrator reflected on the specific purpose for gathering 

 student survey data and qualitative feedback on academic pressure in the school: 

 In addition to collecting multiple forms of data, school leaders also engaged multiple stakeholders, 

 including students in the data analysis.  “  Birch is trying to get kids involved in helping make sense of that 

 data, being transparent about why they are doing the practices they are based on the data [Panorama 

 survey]. They are really wanting the kids to be very involved in making that meaning.”  This collaborative 

 learning allowed for students to have increased agency over their learning environments and 
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 allowed for adults to check their understanding and value students as vital partners in the learning 

 process. 

 Another ANet coach shared that some teachers had used classroom videos with their own 

 students to provide opportunities for processing and reflection, as well as to build shared 

 understanding of what they were doing and why. The ANet coach shared that “  they had discussions 

 with their students about what THEY [students] noticed in those conversations. They are celebrating 

 student voice and helping students feel empowered in what they are doing. They are setting them up for 

 success.” 

 What structures or rhythms were particularly valuable for introducing the whole child practice 

 to classrooms? 

 In acknowledgement of the complexity of this work and the desire to minimize the lift for 

 educators, each pilot school focused on a single whole child instructional practice that would be 

 implemented across classrooms combined with extensive coaching and professional learning for 

 educators to support increased comfort and opportunities for shared learning. ANet coaches 

 alongside ILTs  invested significant time at the beginning of the year supporting structures and 

 processes, like professional learning communities (PLCs), that would create recurrent learning 

 opportunities for adults to build a shared understanding around both the practices and 

 expectations for how those practices would support student learning. One ANet coach shared, 

 Copyright © 2022 The Achievement Network, Ltd. & Transforming Education. This material is licensed for use under the CC-BY-NC-ND license. 
 To learn more about ANet, visit us at  achievementnetwork.org  .  To learn more about TransformEd, visit us at  transformingeducation.org 

 12 

https://www.achievementnetwork.org/
https://www.transformingeducation.org/


 Early on, PLCs provided teachers an ongoing opportunity to learn about the whole child practice 

 and clarify their understanding of how and where they might implement it, as well as rehearse 

 with their colleagues before bringing the practice into their classroom. Later, teachers were 

 encouraged to bring videos of their classrooms to review and talk through their implementation of 

 the whole child practice and support their colleagues in engaging in learning and reflection from 

 the videos. One ANet coach shared that from the perspective of the school ILT, the video reflection 

 in particular has been instrumental in building investment and engagement in the work: 

 Support from leaders was particularly critical to empowering teachers to share their practice with 

 colleagues. One ANet coach said  ,  “It is the culture that sets that tone. The very first [PLC meeting with 

 teachers] the instructional coach shared their own practice - they brought in their own videos and that set 

 a culture of vulnerability and reflection, set a foundation for others to bring their own work and be 

 vulnerable - it was that leadership modeling that helped.” 
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 In what ways did the integration of the whole child practice lead to shifts in teaching and 

 learning practices? What did participants notice about the effects on classroom environments 

 and/or student learning? 

 During the pilot, coaches supported school leadership teams in identifying and implementing an 

 instructional practice for use across classrooms. These practices, like student-led discussions and 

 supporting students to build their identity as a reader, were selected because of their potential to 

 create increased opportunities for student voice, student agency over learning, and more 

 equitable and holistic learning experiences. Over the course of the year, support for piloting these 

 instructional approaches in classrooms combined with reflection allowed teachers to start to 

 make connections between implementation and impact. One school leader reflected on the 

 learning journeys they witnessed this year from teachers this way: 

 At another school where they implemented student-led discussions to support student ownership 

 of their learning, the school leader described the connections between the underlying purpose 

 behind this instructional approach, the shifts that they witnessed in teachers’ instructional 

 planning, and effects on student learning. Ultimately, implementation of this approach resulted in 

 students having increased ability to own and explain their learning, and as a result allowed for 

 teachers to plan more student-centered instruction: 
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 Another school leader reflected that the whole child approach to teaching and learning helped to 

 center students in their own learning process which helped them see themselves as 

 “co-facilitators” of their own learning. She explains,  “  when students are engaged and seen as 

 co-facilitators in their own learning, it has led to greater growth - not just academic growth but social and 

 emotional growth.”  Similarly, another leader described what they saw as “co-ownership,” or 

 “  students owning what they are learning so that their learning goes up, but we are also creating a safe 

 environment for them to feel they can speak to why they are doing what they are doing.  ” 

 In reflecting across all pilot schools, one coach  explained the shift that has taken place across sites. 

 While at the beginning of the year a lot of the coaching and professional learning was focused on 

 building understanding and introducing whole child practices, by the end of the year school 

 leaders were beginning to integrate these understandings into their instructional designs and 

 schoolwide approaches to teaching and learning. One ANet coach shared,  “  During interactions, I 

 hear leaders making connections on their own to whole child practices and academics. They are beginning 

 to plan with these concepts in mind and to have more integration instead of separation.“ 

 While implementation was sometimes challenging given the demands placed on educators and 

 school leaders this year, each school leadership team displayed increased understanding of the 

 interconnectedness between social, emotional, and academic learning. This increased 

 understanding, combined with implementation support for school leaders and teachers, created a 

 foundation where teachers were able to try out new instructional strategies, and both teachers 

 and leaders noticed areas of learning and growth in themselves and in students. When asked what 
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 they noticed about the effect of the pilot on students, one instructional coach described how they 

 noticed increased examples of joy in math classrooms in their school: 

 One school leader at Aspen Elementary explained how in their observations they noticed teachers 

 shifting to offering support and guidance rather than lengthy explanations and didactic 

 instruction. This shift helped support students’ independence and engagement: 
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 Another school leader at Oak Elementary described observing authentic risk-taking and 

 productive struggle: 

 Summary of learnings 

 ●  Center student voice:  Gathering student perspectives, ideas, and strategies about a 

 particular priority, such as moving the cognitive lift from teachers to students or choosing a 

 new curriculum, allows for student agency and ownership of their learning which leads to 

 environments that empower and where students can thrive. 

 ●  A comprehensive picture  : Student work in combination with other data sources provided 

 schools with a richer, more comprehensive view of the current state and progress toward 

 goals for meeting students' social, emotional, and academic learning. 

 ●  Vulnerability and reflection:  A culture of vulnerability and reflection was the most critical 

 element in supporting adults and students in strengthening the SEL competencies. 

 ●  Less is more  . Focusing more intentionally on one primary whole-child practice and 

 understanding its connection to SEL, academics, and anti-racism allowed for supportive 

 implementation and integration for students and adults.  This tight cycle of inquiry led to 

 learnings and practices that could be codified and expanded into other content areas 

 and/or grade levels. 
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 Next steps for our work 

 The opportunity to learn alongside our school partners in this work allowed us to be first-hand 

 observers of schools' sensemaking and insights. Through the reflections of our coaches and 

 partners, we learned that building a foundation of whole child learning and practices and then 

 narrowing the focus to a single instructional practice that emerged from the schools’ strengths, 

 needs, and goals allowed for leaders and teachers to have a more concrete understanding of 

 implementation steps. And even when implemented slowly, there were intentional opportunities 

 for teachers to be vulnerable and engage in communal learning that centered students and 

 teachers in learning spaces. 

 We also learned that as the pilot schools maintained a strong focus on academic goals, the 

 introduction of a more holistic data approach as well as the implementation of the whole child 

 practice encouraged teachers to look for areas of success in new places (like students speaking 

 more, different students engaging in new ways, increased ability to grapple with complex work), 

 and to notice the impact of their teaching in different ways (like designing for more student talk, 

 designing tasks that allow for multiple entry points for students, designing lessons with social and 

 emotional goals in addition to academic ones,  etc.) This work also prompted leaders to recognize 

 the shifts that teachers were making and connect those shifts to student growth—not just 

 academically but socially and emotionally. 

 In the next phase of this work, we look forward to continuing our learning alongside our partners 

 in three key ways: 

 ●  Further deepening our antiracist lens alongside partners as they implement a whole child 

 approach and understanding the implications of this lens on our actions and decisions to 

 better integrate social, emotional, and academic learning. 

 ●  Center our work to define academically rich and empowering learning environments and 

 articulate how we can support schools to create the right conditions for… 

 ●  Simultaneously prioritize the SEL development of staff as well as students. Supporting 

 adults to reflect on their SEL skills and ways of being  brings  compassion and care for the 

 adults and creates more space to enter interactions with students through an assets-based 

 lens. 
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 About the Pilot Schools 

 Oak  Elementary  is  located  in  a  mid-sized  city  and  serves  approximately  300  students  grades  pre-k  through 
 5;  more  than  half  qualify  for  free  or  reduced-price  lunch.  At  Oak,  the  end  of  year  goal  for  students  in  literacy 
 was  to  see  an  increase  in  mastery  of  phonological  awareness  skills.  For  math,  the  goal  was  an  increased 
 volume  of  student  work  on  high  quality  tasks  that  reflect  the  major  work  of  the  grade.  In  support  of  these 
 goals,  the  Oak  leadership  team  incorporated  student-led  discussion  protocols  to  support  students’  regularly 
 talking  and  asking  questions  about  each  other’s  thinking  in  order  to  clarify  or  improve  their  understanding  of 
 the content. 

 Maple  Elementary  is  located  in  a  large  suburban  community  and  serves  approximately  500  students  in 
 grades  pre-k  through  5;  over  ⅓  of  the  students  qualify  for  free  or  reduced-price  lunch.  At  Maple,  the  end  of 
 year  goals  for  students  were  to  increase  mastery  of  phonological  awareness  skills  and  increase  mastery  of 
 phonics/word  recognition  skills.  In  support  of  these  goals,  Maple  implemented  routines  for  developing 
 student identity through the use of metacognitive skills in self-reflection, self-assessment. 

 Elm  Elementary  is  located  in  a  large  suburban  community  and  serves  approximately  500  students  in  grades 
 pre-k  through  4;  over  90%  of  the  students  qualify  for  free  or  reduced-price  lunch.  At  Elm,  the  end  of  year 
 goals  for  students  were  an  increase  in  overall  reading  comprehension  as  a  result  of  a  focus  on  foundational 
 skills  as  well  as  an  increase  in  phonics/word  recognition  skills.  The  Elm  leadership  team  also  incorporated 
 student-led discussions to enhance learning. 

 Aspen  Elementary  is  located  in  a  large  suburban  community  and  serves  over  700  students  in  grades  1 
 through  5;  over  80%  of  the  students  qualify  for  free  or  reduced-price  lunch.  At  Aspen,  the  end  of  year  math 
 goal  for  students  was  that  student  work  and  discussions  would  demonstrate  growing  strengths  in  making 
 sense  of  problems  and  persevere  in  solving  them,  and  making  sense  of  and  appreciating  the  reasoning  of 
 others . In support of these goals, the Aspen  leadership team incorporated student-led discussion protocols. 

 Birch  Middle  School  is  located  in  a  mid-sized  city  and  serves  over  1,000  students  in  grades  6  through  8; 
 about  60%  of  the  students  qualify  for  free  or  reduced-price  lunch.  At  Birch,  the  end  of  year  goals  for 
 students  in  math  was  that  students  would  be  carrying  the  cognitive  lift  throughout  instruction  and  that 
 student  work  and  discussions  would  demonstrate  growing  strengths  in  making  sense  of  problems  and 
 persevere  in  solving  them,  and  making  sense  of  and  appreciating  the  reasoning  of  others.  In  support  of  these 
 goals, the Birch leadership team incorporated student-led discussion protocols. 

 Copyright © 2022 The Achievement Network, Ltd. & Transforming Education. This material is licensed for use under the CC-BY-NC-ND license. 
 To learn more about ANet, visit us at  achievementnetwork.org  .  To learn more about TransformEd, visit us at  transformingeducation.org 

 19 

https://www.achievementnetwork.org/
https://www.transformingeducation.org/


 Endnotes 

 1. Aspen Institute National Commission on Social, Emotional, & Academic Development (2019). From a 
 nation at risk to a nation at hope: Recommendations from the National Commission on Social, 
 Emotional, & Academic Development. Washington, DC: The Aspen Institute. 
 nationathope.org/report-from-the-nation/ 
 Jones, S.M., McGarrah, M.W., & Kahn, J. (2019). Social and emotional learning: A principled science of 
 human development in context. Educational Psychologist, 54(3), 129–143. 
 Osher, D., Cantor, P., Berg, J., Steyer, L., & Rose, T. (2020). Drivers of human development: How 
 relationships and context shape learning and development. Applied Developmental Science, 24(1), 
 6-36. 

 2. Pittman, K. J., Irby, M., Yohalem, N., & Wilson�Ahlstrom, A. (2004). Blurring the lines for learning: The 
 role of out�of�school programs as complements to formal learning. New directions for youth 
 development, 2004(101), 19-41. 

 3. Osher, D., Cantor, P., Berg, J., Steyer, L., & Rose, T. (2020). Drivers of human development: How 
 relationships and context shape learning and development. Applied Developmental Science, 24(1), 
 6-36. 

 4. Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., & Osher, D. (2020). Implications for 
 educational practice of the science of learning and development. Applied developmental science, 24(2), 
 97-140. 

 5. Noguera, P., Darling-Hammond, L., & Friedlaender, D. (2015). Equal Opportunity for Deeper 
 Learning. Students at the Center: Deeper Learning Research Series. Boston, MA: Jobs for the Future. 
 Retrieved from  https://studentsatthecenterhub.org/resource/equal-opportunity-for-deeper-learning/ 
 Duchesneau, N. (2020). Social, Emotional, and Academic Development through an Equity Lens. 
 Education Trust. Retrieved from 
 https://edtrust.org/social-emotional-and-academic-development-through-an-equity-lens/ 

 6. Grant, S., Hamilton, L., Wrabel, S., Gomez, C., Whitaker, A., Tamargo, J., Unlu, F., Chavez-Herrerias, E., 
 Baker, G., Barrett, M., Harris, M., Ramos, A., & O R P O R A T I O N, C. (n.d.).  Social and Emotional 
 Learning Interventions Under the Every Student Succeeds Act E V I D E N C E R E V I E W 
 Commissioned by. 
 https://www.wallacefoundation.org/knowledge-center/Documents/Social-and-Emotional-Learning-In 
 terventions-Under-ESSA.pdf 
 Jones, S., & Kahn, J. (n.d.). Integrating Social, Emotional, and Academic Development. Retrieved 
 November 29, 2022, from 
 https://assets.aspeninstitute.org/wp-content/uploads/2018/04/ESSA-IntegratingSocialEmotionalAca 
 demicDevelopment.pdf 

 7.  Please see “  Head & Heart: An expanded approach to meeting students’ needs as schools reopen  ” 
 (2020, June). Achievement Network, Ltd. & Transforming Education. As of October 20, 2022, 
 https://tinyurl.com/yc37bbbp 

 8. See for example Aronson, J. (Ed.). (2002).  Improving academic achievement: Impact of psychological 
 factors on education  . New York: Academic Press. and Dweck, C.S.,  Walton, G.M, & Cohen, G.L. (2014) 
 Academic Tenacity: Mindset Skills that Promote Long-Term Learning  . Report prepared for the Gates 

 Copyright © 2022 The Achievement Network, Ltd. & Transforming Education. This material is licensed for use under the CC-BY-NC-ND license. 
 To learn more about ANet, visit us at  achievementnetwork.org  .  To learn more about TransformEd, visit us at  transformingeducation.org 

 20 

http://nationathope.org/report-from-the-nation/
https://studentsatthecenterhub.org/resource/equal-opportunity-for-deeper-learning/
https://edtrust.org/social-emotional-and-academic-development-through-an-equity-lens/
https://www.wallacefoundation.org/knowledge-center/Documents/Social-and-Emotional-Learning-Interventions-Under-ESSA.pdf
https://www.wallacefoundation.org/knowledge-center/Documents/Social-and-Emotional-Learning-Interventions-Under-ESSA.pdf
https://assets.aspeninstitute.org/wp-content/uploads/2018/04/ESSA-IntegratingSocialEmotionalAcademicDevelopment.pdf
https://assets.aspeninstitute.org/wp-content/uploads/2018/04/ESSA-IntegratingSocialEmotionalAcademicDevelopment.pdf
https://static1.squarespace.com/static/5321dc4ae4b0c72ad0ceedfe/t/5ef4abb7e178f32193ad5725/1593093048415/Equity%2C+Academics%2C+and+Social-Emotional+Learning.pdf
https://tinyurl.com/yc37bbbp
https://www.achievementnetwork.org/
https://www.transformingeducation.org/


 Foundation. As of October 20, 2022: 
 https://ed.stanford.edu/sites/default/files/manual/dweck-walton-cohen-2014.pdf 

 9.  Yoder, N., Ward, A.M., & Wolforth, S (2021). Teaching the Whole Child: Instructional Practices That 
 Integrate Equity-Centered Social, Emotional,and Academic Learning. American Institutes for Research. 
 Retrieved November 11, 2022: 
 https://www.air.org/sites/default/files/2021-12/Social-Emotional-Learning-Equity-Centered-Instructi 
 onal-Practices-December-2021.pdf 

 10. Great Lakes Equity Center. (2020). Great Lakes Equity Center guidance. Minnesota Department of 
 Education.  https://education.mn.gov/MDE/MDE073511  ; Yoder, N., Ward, A.M., & Wolforth, S (2021). 

 11.  Diliberti, M.K., Schwartz, H.L., & Grant, D. (2021)  Stress Topped the Reasons Why Public School 
 Teachers Quit, Even Before COVID-19  , Santa Monica, Calif.: RAND Corporation, RR-A1121-2, 2021. 
 As of October 19, 2022:  https://www.rand.org/pubs/research_reports/RRA1121-2.html 

 12. Steiner, E.D., Sy, D., Woo, A., Gittens, A.D., Lawrence, R.A., Berdie, L., Wolfe, R.L., Greer, L, & 
 Schwartz, H.L. (2022)  Restoring Teacher and Principal Well-Being Is an Essential Step for Rebuilding 
 Schools: Findings from the State of the American Teacher and State of the American Principal Surveys  , 
 Santa Monica, Calif.: RAND Corporation, RR-A1108-4, 2022. As of October 19, 2022: 
 https://www.rand.org/pubs/research_reports/RRA1108-4.html 

 13. Bryk, A. S., Sebring, P. B., Allensworth, E., & Luppescu, S. (2010).  Organizing schools for 
 improvement: Lessons from Chicago  . University of Chicago Press. 

   

 Copyright © 2022 The Achievement Network, Ltd. & Transforming Education. This material is licensed for use under the CC-BY-NC-ND license. 
 To learn more about ANet, visit us at  achievementnetwork.org  .  To learn more about TransformEd, visit us at  transformingeducation.org 

 21 

https://ed.stanford.edu/sites/default/files/manual/dweck-walton-cohen-2014.pdf
https://www.air.org/sites/default/files/2021-12/Social-Emotional-Learning-Equity-Centered-Instructional-Practices-December-2021.pdf
https://www.air.org/sites/default/files/2021-12/Social-Emotional-Learning-Equity-Centered-Instructional-Practices-December-2021.pdf
https://education.mn.gov/MDE/MDE073511
https://www.rand.org/pubs/research_reports/RRA1121-2.html
https://www.rand.org/pubs/research_reports/RRA1108-4.html
https://www.achievementnetwork.org/
https://www.transformingeducation.org/

